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Acceptance of team-based learning by
students and faculty: A pilot study
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ABSTRACT

Background & Objective: Team-Based Learning (TBL) is an interactive instructional approach characterized by
collaborative peer teaching in both large and small group settings. The study aims to assess usefulness of the TBL in
enhancing student learning outcomes and engagement in graduate classes.

Methods: This mixed method study was conducted from January 2023 till July 2023 at the Department of Biological &
Biomedical Sciences at Aga Khan University, Karachi, Pakistan, a questionnaire was distributed to graduate students in
Endocrine and Reproductive course after TBL on ‘Hormonal changes in Pregnancy’. Focus group discussion (FGD) was
held with facilitator of this TBL and the students; results of both arms were then triangulated.

Results: All (four) students responded affirmatively regarding guided self-preparation, quality of application exercises,
satisfaction in terms of student’s engagement, a positive attitude and self-accountability. Themes identified by FGD of
both students and facilitators were ‘Students Engagement in Peer Learning, ‘Conducive Learning Environment’, “Time
is Capital in TBL’ and ‘Conceptual learning.’

Conclusion: The pilot study confirmed the utility of TBL by students as well as the facilitators. Students came with prior
preparation, got engaged in problem-solving activities and received feedback from peers and the expert facilitators.
The conducive environment enhanced their engagement, enabled them to actively apply the content and benefit from
guided supervision.

KEYWORDS: Team Based Learning, Students engagement, Self-accountability.

doi: https://doi.org/10.12669/pjms.40.5.8515

How to cite this: Rehman R, Ahmad S, Nasir SP, Ali R. Acceptance of team-based learning by students and faculty: A pilot study. Pak J Med Sci.
2024;40(5):1001-1005. doi: https://doi.org/ 10.12669/pjms.40.5.8515

This is an Open Access article distributed under the terms of the Creative Commons Attribution License (http://creativecommons.org/licenses/by/3.0), which permits unrestricted
use, distribution, and reproduction in any medium, provided the original work is properly cited.

INTRODUCTION

1. Eehfana Rehman As economic and technological advancements in
roressor,

Department of Biological & Biomedical Sciences, medical knowledge. an.d sc1.ent1f1C resgarch Confur.lue
2. Saara Ahmad to evolve, globalization is increasingly gaining
Assistant Professor, importance in the field of medical education." One
Department of Biological & Biomedical Sciences, pedagogical strategy, known as team-based learning

3.  Syeda Pinar Nasir

Department of Biological & Biomedical Sciences,

(TBL), effectively involves students by combining
individual testing with collaborative group work.? TBL

4. Rahila Ali
Senior Instructor, has been identified as best practice of evidence-based
Department for Educational Development, teaching involving active instructional strategy of small
1-4: Aga Khan University, groups to improve student engagement, promote deep

Karachi - Pakistan.
Correspondence:

Dr. Rahila Ali

66/1, 12 Street,
Khayaban-e-Badban,

Phase 5, DHA,

Karachi, Pakistan.

Email: drrahali@hotmail.com

understanding of concepts and facilitate team working
skills.>* The students apply their knowledge interactively
which encourages individuals to collaborate in teams
and develop critical thinking abilities.? TBL has been
implemented as a preferred mode of learning in number
of medical and health schools.®”

TBL process is carried out through following steps;
I) Advance Assignment, guided self-preparation with

pre-reading materials for initial self-directed acquisition
of knowledge. II) an Individual Readiness Assurance
Test (iRAT) to assess the basic understanding of data
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and concepts learnt through Step-I which will help to
solve Team Application (tAPP) problems. The same
test is then discussed within groups of 5-7 learners
[Group Readiness Assurance Test (GRAT)] in which
teams receive immediate feedback by the faculty and
indulge in discussions to clarify questions through team
discussion as well as from the facilitators. In Step-III,
students apply what they have learnt during the first II
steps to analyze real world problems.? In the final steps,
students are given the chance to appeal and provide
peer evaluation to the facilitators. With the help of
these steps an effective positive learning environment
is created which saves time, facilitates construction of
knowledge, critical thinking, and improves academic
performance.®*

We are looking forward to a large-scale implementation
of TBL at AKU in graduate classes but before that we have
piloted “TBL” in one of the graduate classes, exploring
perception of students and facilitators regarding the
teaching method. The study is therefore aimed to assess
usefulness of team-based learning strategy through this
study involving students and facilitators.

METHODS

A mixed method study was conducted at the
department of Biological & Biomedical Sciences at Aga
Khan University, Karachi, Pakistan from January 2023
till July 2023. comprising of quantitative aspect through
evaluation of responses by a validated questionnaire
and qualitative by Focus group discussions (FGD)
with all (four) students and facilitators (two) who
conducted the TBL
Ethical Approval: The study was approved by the insti-
tutional Ethics Committee Ref. (ERC-2023-8206-23887)
Description of Questionnaire: The questionnaire
comprised of six major sub scales; Pre-reading,
Readiness Assurance Test, Application Exercises,
learning during TBL, Preferences on other teaching
methodologies, Self-Accountability and Student
satisfaction. These major subscales were further divided
into a total of 55 items/ scored from a range of 0-6,
(0 being the least satisfactory, three being the neutral
and 6 being the most satisfactory). The questionnaire
was administered to at least five graduate students
to validate the instrument. The reliability coefficient
was 0.8. Construct validity was acquired by literature
search (books and manuals), content validity was
ensured by aligning with the objectives and obtaining
feedback from three content experts from disciplines
of Physiology, Gynaecology and Medical Education.
Students were informed about the process; asked to
respond by rating their level of satisfaction to each item
in the subscale. All the students (four) were included.
There are no definite exclusion criteria.

Description of FGD: A semi-structured interview
guide for the facilitators and students was developed,
reviewed and piloted before the discussions. One
FGD was conducted with the students (n=4) and one
with facilitators (n=2). Both FGDs were conducted
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for a period of 45 to 60 minutes, transcribed, member
checked and from the extracted data; codes, categories
and themes were identified.

Data Analysis: Quantitative data was analyzed using
SPSS Version 20 for descriptive analysis of students
satisfaction to the new methodology; frequencies and
percentages were calculated. The transcriptions of
the Focus Group Discussions (FGDs) were carefully
examined for thematic analysis, codes, and themes were
identified. Identity of participants remained anonymous,
and data gathered from focus group discussion and
student evaluation remained confidential.

RESULTS

Results of Quantitative Analysis: Students satisfaction
was determined through the questionnaire and an
average score of the items in each subscale was taken.
The mean score and standard Deviation (SD) of all scales
is illustrated in Table-I. The survey results as shown in
Table-II conclude that the average satisfaction level is
high (X = 6.0) in the construct “Student Satisfaction”
while it is low and considerable (X = 4.8) in the
construct “Pre-reading, Readiness Assurance Test”
which is measured on five-point Likert scale. Similarly,
the variation is high (SD = 1.9) in the “Pre-reading,
Readiness Assurance Test” while it's minimum (SD =
0.2) in “Student Satisfaction”.

Results of Qualitative Amnalysis: Following themes
emerged on account of FGD with facilitators and students.
Students Engagement and Peer Learning: Students
mentioned that TBL promoted active participation
through individual quizzes (iRAT) and collaborative
problem solving (GRAT), these contributed to improved

Fig.1: provides an insight into the overall perception
of TBL and indicates the degree of satisfaction
experienced by the participants for each item.
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Table-I: Mean Satisfaction Level with Dispersion.

Items Mean SD
Pre-reading, Readiness Assurance Test
Placemept in schedule was 15 10
appropriate
Time allocated was adequate 4.5 1.7
Schedule given well before time 4.0 2.0
Expected outcomes outlined 5.8 0.5
Working groups pre-defined 4.5 1.9
Adequate access to sufficient

. 6.0 0.0
resources provided
Readiness Assurance Tests 40 28
assessed depth of knowledge ‘ ‘
Individual Readiness Assurance 6.0 0.0
Test (IRAT) recollected concepts ' '
Group Readiness Assurance Test
(GRATS) enabled information 6.0 0.0
recall
Enabled to rationalize the 6.0 0.0
problem after GRAT ‘ ‘
Application Exercises
Applied linking of concepts 6.0 0.0
Aided retention of concepts 5.8 0.5
Assisted knowledge sharing 5.8 0.5
Facilitated peer participation 5.8 0.5
Empqwered to communicate 6.0 00
effectively
Fqstered team communication 55 06
skills
Improved patience to listen to 55 10
comments
Stl.mulated problem-solving 58 05
skills
Contributed to leadership skills 53 1.0
Learning during TBL
Cregted a supportive learning 6.0 0.0
environment
Consolidated concepts easily 5.5 0.6
Encouraged active participation
S . 6.0 0.0
in discussions
Facilitated learning from peer 58 05

feed back
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Aligned concentration with the

instructor >8 05
Facilitated learning from tutor

feed back 55 10
Promoted analytical thinking 5.8 0.5
De:veloped clinical reasoning 58 05
skills

Respected everyone’s opinion 6.0 0.0

References on other teaching methodologies

Focused concentration in TBL as

compared to lectures 6.0 00
Enhanced ability to search 6.0 0.0
information more than lectures ' ’
Improved the ability to speak

4.5 3.0
more than lectures
Worked hard to meet lecturers’

: 5.0 2.0

expectations more than lectures
Improved recall in examination

6.0 0.0
more than lectures
Focused concentration in TBL as 58 05
compared to PBL ’ ’
Improved collaborative learning 6.0 0.0
as compared to PBL ’ ’
Enhanced understanding of 6.0 0.0
concept(s) more than PBL ’ ’
Facilitated learning in small 6.0 0.0
group more than PBL ’ ’
Effective completion of task by 6.0 0.0
TBL more than PBL ‘ ‘
Improved recall in examination 6.0 0.0
more than PBL ) )

understanding. A student replied; “we were able to score
better in GRAT and were able to clarify some concepts
from our peers”. Furthermore, one of the facilitators
responded, “TBL encouraged students to engage in peer-
to-peer teaching and learning”

Conducive Learning Environment: A facilitator
responded, “--I found TBL to be an engaging and
interactive pedagogical approach that encourages
collaboration, critical thinking, and ownership of
learning. The use of RATs, team discussions, and
immediate feedback all contribute to an effective and
dynamic learning environment that can lead to improved
student outcomes”. A student mentioned “Having access
to learning resources before the session boosted our
confidence in preparedness for the session.” This can
foster a positive learning environment and encourage
students to actively engage in the learning process.

Time is Capital in TBL: Students found reading
resources valuable and were particularly satisfied with

May - June 2024 Vol. 40 No.5 www.pjms.org.pk 1003



Rehana Rehman et al.

Table-II: Overall Average Satisfaction

Items Mean  SD and Variation among the Constructs.
Self-Accountability Construct Mean ~ SD
Motivated to come prepared 6.0 0.0 Pre-reading, Readiness Assurance Test 4.8 1.9
Came fully prepared for the class 6.0 0.0 Application Exercises 5.7 0.6
Felt accountability for learning 55 0.6 Learning during TBL 5.8 0.5
Dedicated more time in team activities 6.0 0.0 References on other teaching 58 11
Exhibited accountability in teamwork 6.0 0.0 methodologies ' '
Extended support to team members 6.0 0.0 Self-Accountability 59 03
Felt proud to assist team members 6.0 0.0 Student satisfaction 60 02
Student satisfaction teamwork skills by encouraging critical analysis during
Enjoyed learning activities 6.0 0.0 problem solving exercises and resolving conflict during
h 4 student’ the group discussions. A study also supported these
Enhanced student’s engagement 6.0 0.0 results indicating that students experienced engagement
Received constructive criticism 5.8 05 through team support and trust for learning." Importance
. of online TBL sessions in students learning has been
Felt Vglued to share educational 6.0 0.0 documented.
experiences In another study comparing TBL with PBL, students
Felt respected 6.0 0.0 preferred TBL as a conducive learning approach
. encouraging active participation with  deeper
Felt pride of my work 6.0 0.0 engagement in the learning process and mastery of
Developed positive attitude 6.0 0.0 course content.”® The usefulness of TBL is proved over
. . . other teaching methodologies.’*'® Generally, students
Experienced it as an effective approach 6.0 0.0 are satisfied with TBL, and student engagement is also
Interested to participate in similar higher in TBL classes. Another theme that emerged in
6.0 0.0

activities

the usefulness of videos, which effectively clarified their
concepts. One of the students stated, “we were given
a good platform with healthy reading material which
helped in clarification of concepts”. The facilitator
mentioned: “Despite the potential time-consuming
nature of planning for TBL, I have found that the
investment of time and effort is worthwhile.”
Conceptual learning: “Overall, as a facilitator, I find TBL
to be an engaging and interactive pedagogical approach
that encourages collaboration, critical thinking, and
ownership of learning.”

Triangulation of Results: The results of scores from
the questionnaire and thematic analysis highlighted
usefulness of TBL as an effective teaching tool that

enhanced student’s engagement, teamwork and
responsiveness to learning.
DISCUSSION

Our study identified themes of student engagement
and peer learning and facilitators acknowledged
usefulness of TBL for enhancing engagement, teamwork
skills, deeper learning, and creating a supportive
learning environment. TBL offers active learning
through relevant problems and group interaction. This
fosters students’ student’s engagement and reinforces
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our FGD was conceptual learning and this is reinforced
in other studies as well.

In a study conducted in Pakistan; student achieved
higher mean scores by virtue of content taught in TBL."”
Ourstudy participants reinforced the usefulness of TBLin
promoting student engagement and learning outcomes.
This is supported by improvement in students’ overall
learning satisfaction through substantial engagement,
captivating and smooth interaction, active participation,
enhanced presentation skills, and proficiency in
effective communication.” Learners” involvement and
social interaction during the teamwork observed in our
study is supported by the literature.”” TBL presents a
promising alternative to traditional didactic methods,
with the potential to enhance students learning
efficiency. It does so by implementing a structured
learning cycle that emphasizes accountability within
a collaborative learning team.”* TBL has also proved
to increase knowledge and student’s satisfaction in
bioethics curriculum of residency students.?

Students mentioned the utility of pre-reading
material. Literature also supports that TBL shifts the
burden of learning content during class with the pre-
reading material. > Graduate students appreciated an
active and participatory learning environment during
classroom activities in particular the RATs application
exercises and timely feedback which corroborates
with literature.” They highlighted importance of RAT
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for comprehension and rationalization of the session
content. The immediate feedback provided during
RATs allowed them to reflect on their performance
and actively engage in discussions with their teams
to resolve any discrepancies or uncertainties.* During
the TBL when students solve clinical problem-solving
activities, they use their shared knowledge, clinical
reasoning skills, ethical views and values which enable
them to know and solve complex clinical problems in
real life situation.

Limitations: Our study’s limitations include a small
sample size and being conducted in a single session,
which may not fully capture the long-term effects of
implementing TBL. Although TBL has been known to
improve learning and performance, this study did not
assess exam performance. Nevertheless, this pioneer
study lays the groundwork for introducing TBL in
graduate classes for further implementation. The
findings from this study will contribute to the existing
body of knowledge on pedagogical methodologies
and serve as a basis for informed decision-making by
educators and institutions seeking evidence-based
approaches to optimize graduate-level teaching and
learning. Ultimately, the study endeavors to advance the
scholarship of teaching and learning, fostering effective
educational practices that empower students to reach
their full academic potential.

CONCLUSION

The pilot study confirmed that TBL is effective for
both students and facilitators. Students came prepared,
actively engaged in problem-solving, received feedback
from peers and expert facilitators, and benefited from a
conducive learning environment that encouraged active
application and guided supervision.

REFERENCES

1. ZhuY, Liu L, Wang H, Lv Q, Tan S, Jiang B, et al. Validation of
TBL-PBL Teaching Model in the Organ System-based Medical
Curriculum. Res Sq. 2023. doi: 10.21203 /rs.3.rs-2469608 / v1

2. Aranzabal A, Epelde E, Artetxe M. Team formation on the basis
of Belbin’s roles to enhance students’ performance in project-
based learning. Educ Chem Eng. 2022;38:22-37. doi: 10.1016/j.
ece.2021.09.001

3. Michaelsen LK, Sweet M. Team-Based Learning. New Dir Teach
Learn. 2011;128:41-51. doi: 10.1002/t1.467

4.  Parmelee D, Michaelsen LK, Cook S, Hudes PD. Team-based
learning: a practical guide: AMEE guide no. 65. Med Teach.
2012;34(5):275-e287. doi: 10.3109/0142159X.2012.651179

5. Zeb MA, Mahboob U, Shaheen N. Effect of team-based learning
on critical thinking: A quasi-experimental study. Pak ] Med Sci.
2022;38(8):2234-2238. doi: 10.12669/ pjms.38.8.6146

6. Attia RT, Mandour AA. Team-based learning-adopted
strategy in pharmacy education: pharmacology and medicinal
chemistry  students’” perceptions. Future ] Pharm Sci.
2023;9(1):1-6. doi: 10.1186/s43094-023-00464-6

7. Tai BC, Koh WP. Does team learning motivate students’
engagement in an evidence-based medicine course? Ann Acad Med
Singap. 2008;37(12):1019-1923.

8. Malik AS, Malik RH. Twelve tips for conducting team-based learning
session online in synchronous setting. Med Teach. 2022;44(5):486-
493. doi: 10.1080/0142159X.2021.1910642

Pak J Med Sci

May - June 2024 Vol. 40 No.5

9. Hassan SS, Nausheen F, Scali F, Mohsin H, Thomann C. A
constructivist approach to teach neuroanatomy lab: students’
perceptions of an active learning environment. Scottish Med J.
2022;67(3):80-86. doi: 10.1177/00369330221107101

10. Koles PG, Stolfi A, Borges NJ, Nelson S, Parmelee DX. The
impact of team-based learning on medical students’ academic
performance. Acad Med. 2010;85(11):1739-1745. doi: 10.1097/
ACM.0b013e3181f52bed

11. Carpenter RE, Silberman D, Takemoto JK. The student engagement
effect of team-based learning on student pharmacists. Am J Pharm
Educ. 2022;86(5):8567. doi: 10.5688/ ajpe8567

12. Sannathimmappa MB, Nambiar V, Aravindakshan R, Kumar A.
Are Online Synchronous Team-Based-Learning (TBL) pedagogy
effective?: Perspectives from a study on medical students in
Oman. ] Adv Med Educ Prof. 2022;10(1):12. doi: 10.30476/
JAMP.2021.92361.1481

13. Burgess A, Bleasel ], Haq I, Roberts C, Garsia R, Robertson T, et
al. Team-based learning (TBL) in the medical curriculum: better
than PBL? BMC Med Educ. 2017;17(1):243. doi: 10.1186/512909-
017-1068-z

14. Aweid BA, Wiseman A, Russell A, Mirchandani A, Parnis N, Anas
S, et al. Evaluating Physician Associate (PA) students’ perceptions of
an Online Team Based Learning (TBL) session on Stroke Medicine.
Europe PMC. 2022. doi: 10.21203/rs.3.rs-2259300/ v1

15. Zaman A, Yasmeen R, Faysal LR, Minhas R, Taj R, Mumtaz S.
Effectiveness of flipped classroom and team-based learning in
teaching Biochemistry to medical students. Pak Armed Forces Med
J. 2022;72(3):1018-1022. doi: 10.51253/ pafm;j.v72i3.7091

16. Nawabi$, Bilal R, Javed MQ. Team-based learning versus Traditional
lecture-based learning: An investigation of students’ perceptions
and academic achievements. Pak J Med Sci. 2021;37(4):1080-1085.
doi: 10.12669/ pjms.37.4.4000

17. Hashmi NR. Team Based Learning (TBL) in undergraduate medical
education. J Coll Physicians Surg Pak. 2014;24(8):553-556.

18. Chang W-S. The Effects of TBL (Team based learning) on the
academic achievements and learning satisfaction of university
students. ] Korea Contents Assoc. 2016;16(12):655-666. doi: 10.5392/
JKCA.2016.16.12.655

19. Ngoc PN, Cheng CL, Lin YK, Wu MS, Chu JS, Tang KP. A meta-
analysis of students’ readiness assurance test performance with
team-based learning. BMC Med Educ. 2020;20:1-9. doi: 10.1186/
$12909-020-02139-9

20. Touchet BK, Coon KA. A Pilot Use of Team-Based Learning in
Psychiatry Resident Psychodynamic Psychotherapy Education.
Acad Psychiatry. 2005;29:293-296. doi: 10.1176/appi.ap.29.3.293

21. Spencer SP, Lauden S, Wilson S, Philip A, Kasick R, Mahan JD,
et al. Meeting the challenge of teaching bioethics: a successful
residency curriculum utilizing Team-Based Learning. Ann Med.
2022;54(1):359-368. doi: 10.1080/07853890.2021.2013523

22. Burgess A, Ayton T, Mellis C. Implementation of team-based
learning in year 1 of a PBL based medical program: a pilot study.
BMC Med Educ. 2016;16:49. doi: 10.1186/512909-016-0550-3

23. Nayak KR, Punja D, Suryavanshi C. Impact of readiness assurance
process and faculty feedback on individual application exercises: a
model for continuous assessment in physiology. Adv Physiol Educ
2020;44(4):509-515. doi: 10.1152/advan.00065.2020

24.  Alberti S, Motta P, Ferri P, Bonetti L. The effectiveness of team-based
learning in nursing education: a systematic review. Natl Inst Health.
2021;97:104721. doi: 10.1016/j.nedt.2020.104721

Authors Contribution:

RR: Principal investigator, designed the study, supervised
the whole project reviewed the manuscript.

SM: Assisted writing the manuscript.

SPN: Assisted in data analysis.

RA: Conducted the FGD and assisted in data analysis,
formatted the write up as per guidelines of the journal
and responsible for accuracy of the study.

All authors have read the manuscript.

www.pjms.org.pk 1005


https://doi.org/10.21203/rs.3.rs-2469608/v1
https://doi.org/10.1016/j.ece.2021.09.001
https://doi.org/10.1016/j.ece.2021.09.001
https://doi.org/10.1002/tl.467
https://doi.org/10.12669/pjms.38.8.6146
https://doi.org/10.1186/s43094-023-00464-6
https://doi.org/10.1186/s12909-017-1068-z
https://doi.org/10.1186/s12909-017-1068-z
https://doi.org/10.51253/pafmj.v72i3.7091
https://doi.org/10.12669/pjms.37.4.4000
https://doi.org/10.1186/s12909-020-02139-9
https://doi.org/10.1186/s12909-020-02139-9
https://doi.org/10.1152/advan.00065.2020

	_GoBack
	_Hlk155817052
	_Hlk155819567
	_GoBack
	_Hlk155728055
	_ENREF_1
	_ENREF_2
	_ENREF_3
	_ENREF_4
	_ENREF_5
	_ENREF_6
	_ENREF_7
	_ENREF_8
	_ENREF_9
	_ENREF_10
	_ENREF_11
	_ENREF_12
	_ENREF_13
	_ENREF_14
	_ENREF_15
	_ENREF_16
	_GoBack
	_Hlk156294384
	_Hlk119156107
	_GoBack
	_ENREF_1
	_ENREF_2
	_ENREF_3
	_ENREF_4
	_ENREF_5
	_ENREF_6
	_ENREF_7
	_ENREF_8
	_ENREF_9
	_ENREF_10
	_ENREF_11
	_ENREF_12
	_ENREF_13
	_ENREF_14
	_ENREF_15
	_ENREF_16
	_ENREF_17
	_ENREF_18
	_ENREF_19
	_ENREF_20
	_ENREF_21
	_ENREF_22
	_ENREF_23
	_ENREF_24
	_ENREF_25
	_ENREF_26
	_ENREF_27
	_GoBack
	_Hlk154525583
	_Hlk154525643
	_Hlk154587105
	_GoBack
	_GoBack
	_GoBack
	_Hlk75786452
	_Hlk100186225
	_Hlk95690690
	_GoBack
	_Hlk137815080
	_ENREF_23
	_ENREF_4
	_ENREF_5
	_ENREF_8
	_ENREF_11
	_ENREF_12
	_ENREF_14
	_ENREF_15
	_ENREF_17
	_ENREF_18
	_ENREF_19
	_ENREF_21
	_ENREF_20
	_Hlk137034230
	_ENREF_22
	_GoBack
	_Hlk132460520
	_Hlk131813621
	_GoBack
	_Hlk141949366
	_GoBack
	_GoBack
	_Hlk134990979
	_Hlk134990997
	_GoBack
	_Hlk155397522
	_Hlk155397414
	_GoBack
	_Hlk155556273
	_GoBack
	_GoBack
	_GoBack
	_Hlk71084764
	_Hlk71084744
	_GoBack
	_GoBack
	_GoBack
	_Hlk140788363
	_Hlk140697119
	_Hlk140696260
	_GoBack
	_Hlk157586796
	_Hlk158843478
	_Hlk118721105
	_GoBack
	_GoBack
	_Hlk20828664
	_gjdgxs
	_2n1xtzu0qbrj
	_GoBack
	_Hlk154822388
	_Hlk131544751
	_GoBack
	_GoBack

